ceived by learners to be more efficient in
increasing or decreasing their motivation.
It can be of great help to teachers in mak-
ing up their minds in dealing with discipline
problems and consequently lessening their
stress and anxiety in how to manage their
classes, for any failure on teachers’ part to
satisfactorily manage students’ classroom
misbehavior can result in stress, and in
the extreme cases, burnout (Lewis et al.,
2008).

Other than this, since managing a class-
room is one of the major problems for be-
ginning teachers, in-service training pro-
grams may benefit from the results of this
study. These programs may enhance the
quality of English teachers’ first year expe-
riences so that they do not experience job
stress and burnout in their future career. As
experienced teachers attend such cours-
es, the discussion sessions would become
more educational and efficient to empower
participants professionally through peer
coaching.

Moreover, educational workshops should
be held for teachers on the way they have
to manage their classes and how to deal
with disruptive behavior. School counse-
lors can work in close cooperation with
teachers and guide them on how to deal
with students’ misbehavior while not hav-
ing destructive effect on students’ learning.

The final suggestion of this study goes
to material designers that in the foreword
pages of the books or teachers’ manuals,
should provide comprehensive guidelines
on classroom management and discipline
issues in EFL classes, student-teacher re-
lationship, the importance and necessity of
building a good rapport with the students
and adopting a humanitarian approach to
language teaching and learning.
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motivation in a number of ways.

First, two of the classroom discipline
strategies naming punishment and ag-
gression are inversely correlated with mo-
tivation. The findings show that students’
motivation for learning English is likely to
decrease if teachers use punishment and
aggression when dealing with misbehav-
ior. This is in line with the evidence that
teacher aggression distracts students from
their school work (Lewis et al., 2008) and
diminishes rather than enhances student
learning and does not foster a sense of
responsibility in students (Sava, 2002).
Similarly, Henderson in a series of stud-
ies, demonstrated that students who per-
ceived their teachers as admonishing and
strict had more negative attitudes towards
the subject being taught (e.g., Henderson,
Fisher, & Fraser, 2000). The result implies
that using such strategies by English teach-
ers makes students anxious and creates a
threatening atmosphere that prevents stu-
dents’ self-initiation and causes loss of mo-
tivation.

Second, recognition/reward, involvement,
discussion, and hinting are positively relat-
ed to motivation. The findings confirms the
literature in the sense that the most useful
discipline techniques for generating positive
reactions among students are recognition
of responsible behaviors and discussions
with students where a negotiated outcome
is achieved (Lewis et al., 2008). Many edu-
cators and researchers argue that inclusion
of, and negotiation with, students increases
their sense of competency and belong-
ing (Anderman, 2002). Teachers become
a good support in the eyes of the students
if they recognize students’ appropriate be-
havior, discuss with them what is expected
of them, involve them in decision making and
organizing class rules, and give them some
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hints on their misbehavior.

Third, this study represents the result
of an attempt to establish a link between
classroom discipline and students’ motiva-
tion in learning English. Through regres-
sion analysis of the data three classroom
discipline strategies namely involvement,
hinting, and recognition were found to be
significant predictors of students’ motiva-
tion to learn English as a foreign language.
This shows that providing emotional and
academic support to students creates a
positive classroom social climate and con-
stitutes a motivational factor for students
to instigate and pursue learning more seri-
ously (Patrick et al., 2007). The finding is
in accord with what Dornyei’s (1994) learn-
ing situation level under which teachers’
classroom discipline can be subsumed.

It was also found that punishment was
a hindrance to students’ motivation. It is
evident in the literature that teachers’ co-
ercive behavior towards students is one
of the most common stressful school situ-
ations for students (Pierkarski, 2000). As
mentioned by Sava (2002 P.1610) “when
students perceive their teachers as mis-
behaving several negative outcomes can
occur. Mainly, there are three categories of
negative effects: educational, psychologi-
cal, and somatic outcome”. The most rel-
evant of these is a general lack of motiva-
tion and a specific negative affect toward
course material (Gorham & Christophel,
1992). The finding raises the awareness of
language teachers toward the use of such
strategies in their classes in a more judi-
cious manner.

Implications and Applications

The findings of the current study can as-
sist EFL teachers to recognize those class-
room discipline strategies that were per-



Attitude/Motivation Test Battery

To obtain measures of students’ motiva-
tion, the short form of Gardner’s Attitude/
Motivation Test Battery translated and vali-
dated by Ghorban Dordinejad and Imam-

variable of this study (teachers’ classroom
discipline strategies). The test statistic was
significant at the 0.05 level of significance
(F =17.758; p=0.000).

Table 1. Analysis of variance

Jomeh (2011) was utilized. The scale had
37 items that were clustered under 4 fac-
tors. The respondents were asked to rate

Sources  Sumof e Mean F po | Adiusted
squares square R2

Model 25213.337 6 4202223 17.753 .225 212 .000

themselves regarding each item of the
questionnaire on a 4-point Likert scale
ranging from completely disagree (1) to
completely agree (4). The Cronbach’s al-
pha reliability of the questionnaire in this

study turned out to be .88.

Results
Inter-correlation among variables
Correlation method was used to investi-
gate the relationship between EFL teach-
ers’ discipline strategies and students’
motivation in learning English as a foreign
language. The result of correlation showed
that motivation was significantly and posi-
tively related to recognition/reward (r=.34,
p<0.01), discussion (r=156, p<0.01), in-
volvement (r=.37, p<0.01), and hinting
(r=.33, p<0.01). Further, motivation was in-
versely and significantly related to punish-
ment (r= - .27, p<0.01) and aggression (r=
- .24, p<0.01).

Predictors of motivation

In order to determine the proportion of
the variance in students’ motivation in
learning English that could be explained by
their teachers’ classroom discipline strat-
egies, multiple regression analysis was
performed. The summary of the regression
results is presented in Tables 1 and 2. The
results indicated that more than 21% of the
variance in students’ motivation in learning
English was explained by the independent

Error 86868.933 367 236.700

Total 112082.270 373

Table 2. Multiple regressions on dependent
variable (motivation)

Variables B B t p
Punishment -.639 -172  -3.264 .001*
Recognition .403 .140 2.466 .014*
Discussion 112 .029 .504 614

Involvement 426 .140 2.064 .040*
Hinting .656 191 2.928 .004*
Aggression -.266 -.085 -1.594 112

As table 2 illustrates, four types of class-
room discipline strategies can explain the
variance in the motivation. These strate-
gies in order of predicative value are hint-
ing (B=.191, t=2.92), punishment (hin-
drance of motivation) (B=-.172, t=3.264),
recognition/rewarding (B=.140, t=2.466)
and involvement (3=.140, t=2.064).

Discussion

This study was an attempt to find the re-
lationship between EFL teachers’ class-
room discipline strategies and students’
motivation in learning English. The results
suggest that not only is there a relation
between strategies applied by language
teachers in maintaining discipline in their
classrooms and students’ language learn-
ing motivation but also classroom disci-
pline has the power of predictability for stu-
dents’ motivation in the EFL context. The
findings contribute to the area of students’
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concerns such as teaching large classes,
teaching multiple proficiency levels in the
same class, compromising with the insti-
tution, discipline and cheating (Brown,
2001). According to Wadden & McGovern
(1991) factors such as the large numbers
of students who are not in the classroom
by choice; the number of students per
class; the lack of importance students give
to English in the school curriculum when
compared to other school subjects such as
math or science, and the fact that, in the
same group, EFL teachers work with stu-
dents from different cultural and academic

backgrounds, can affect discipline in class.
According to Brown (2001), grappling with
classroom management is one of the key
elements of interactive language teaching
because in a poorly managed classroom,
teachers struggle to teach and students
usually learn less than they should, and
there is abundance of discipline issues
while a well-managed classroom provides
an environment in which teaching and
learning can flourish.

Despite recent advances in research and
theorization on the relationship between
learning and classroom management
styles of teachers, motivation theories
have seldom been linked to management
practices in classroom settings particularly
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in EFL classes. Based on the rationale pro-

vided, the following research questions are

studied:

1. Is there any significant relationship be-
tween Iranian EFL teachers’ classroom
discipline strategies and students’
learning motivation?

2. Are EFL teachers’ classroom discipline
strategies the predictor of their stu-

dents’ English learning motivation?

Method

Participants

A total of 374 male and female students
from 9 junior high-schools in Sari participat-
ed in the study. Of the sample, 148 (39.6%)
were female and 226 (60.4%) were male.

Instruments

Classroom discipline strategies ques-
tionnaire

To measure teachers’ classroom disci-
pline strategies, the 24-item questionnaire
of classroom discipline developed by Lew-
is (2001) was used. The scale assesses six
frequently discussed discipline techniques
used by teachers including: punishment,
recognition/reward, involvement, discus-
sion and negotiation, hinting, and aggres-
sion.

Inordertoassessteachers’disciplinestrat-
egies, students were asked to indicate, how
frequently the teacher acted as describedin
the statement when trying to deal with mis-
behaviors ona6-point Likerttype scale from
nearlyalways6tonever1.The Cronbach’sal-
pha reliability of the whole scale was found
to be .81.

Demographic information of the partici-
pants (age, grade, school type) was also

gathered by a separate form.



classroom-friendly model in which L2 mo-
tivation is conceptualized on three levels.

The language level addresses the social
side of L2 motivation, subsuming Gardner’s
integrative and instrumental concepts. The

learner level represents individual charac-
teristics of the learner, and concerns in-
ternal desire for achievement and issues
related to self-confidence. The learning
situation level is associated with class-
room specific motivational factors: course-
specific, teacher-specific, and group-specific moti-
vational components. According to this model,
three key components of the teacher’s role
that impact on L2 motivation are specified:

the affiliative motive (i.e., students’ desire
to please the teacher), authority type (i.e.

authoritarian, democratic or laissez-faire
teaching style) and direct socialization of
student motivation which includes mod-
eling, task presentation and feedback.

Maclintyre et al., (2002) hold a similar
viewpoint by indicating three components
that make up the motivation of L2 learn-
ing: the desire to learn L2, motivational ef-
fort, and attitudes toward learning L2. It is
suggested that the frequency of using L2
can be influenced by the motivation com-
ponents and learners’ willingness to com-
municate (WTC). When students are not
affectively and effectively prepared, their
desire to communicate will not produce
WTQC, but will result in unwillingness to talk
(UTT).

Many recent studies on the role of lan-

guage teachers in motivating their students
to learn support the fact that the teacher
is of great significance in developing stu-
dents’ affective learning. It is also suggest-
ed that students are motivated to commu-
nicate and participate when teachers are
responsive and caring and avoid placing
anxiety on students. The study conducted
by Yi (2006) revealed that teachers who
demonstrated more leadership, as well as
friendly and understanding behaviors in
their interactions with learners, were found
to foster greater learner achievement and
to create positive attitudes towards the
subject of study. Teachers who had more
uncertain, dissatisfied and admonishing

behavior produced the reverse effect.

Classroom discipline in language
classes

English classes are composed of various
activities that require students’ active par-
ticipation, so “students usually have more
opportunities in an EFL class than classes
of other subjects to speak, to talk, to read
aloud or even to argue with each other” (Yi,
2006, p. 132). Therefore, if the class is not
going to be managed by the teacher appro-
priately, there is the risk of chaos and disrup-
tivebehavior.Researchshowsthattoomuch
noiseintheclassroominterveneswithcogni-
tive processing of information and thus mini-
mizes learning outcomes and motivation.
Further, many students may associate the
noise produced by group work with a lack
of classroommanagementskillonteachers’
part.Thisraisesdoubtaboutlanguagelearn-
ing and teachers’ ability and consequently
lowers students’ motivation.

Another important aspect of classroom
management centers on the issue of how
to teach under ‘adverse circumstances’
which implies a number of management
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in one’s career.
Deci and Ryan (1985) classified motiva-

tion into intrinsic motivation, the desire to
engage in activities in anticipation of in-
ternally rewarding consequences such as
feelings of competence and self-determi-
nation, and extrinsic motivation, the desire
to engage in activities in anticipation of a
reward from outside of and beyond the self.

Crookes and Schmidt (1991) broadened
the definitional framework of motivation
and suggested that motivation should in-
clude four major determinants: (1) inter-
est in learning the language, (2) relevance

7

which involves the perception that person-
al needs are being met by the learning situ-
ation, (3) expectation for success or fail-
ure, and (4) extrinsic and intrinsic rewards.
Supporting the perception of motivation as
a multifaceted complex of factors, Brown
(1994) proposed a two-by-two matrix rep-
resenting the combination of the intrinsic-
extrinsic dimension with the conventional
integrative-instrumental  dimension to
show that it is difficult to divide language
learning motivation into two distinct types
such as integrative- instrumental motiva-
tion or intrinsic-extrinsic motivation.
Dornyei (1994) developed an extended,



ply a range of rewards and recognitions
for good behavior as well as punishments
for misbehavior (Canter & Canter, 2002).
Others argue that the aim can only be at-
tained by less emphasis on student obedi-
ence and teacher coercion, and more on
student self-regulation. This is facilitated
by techniques such as negotiating, dis-
cussing, and contracting (Vitto, 2003). The
third orientation favors group participation
and decision making, whereby the group
takes responsibility for ensuring the appro-
priateness of the behavior of all its mem-
bers (Edwards & Mullis, 2003). In prac-
tice, however, most programs addressing
classroom behavior management combine
techniques from all three approaches with
varying emphases.

Based on self-determination theory,
social-contextual conditions that provide
people with the opportunity to satisfy their
basic needs lead to enhanced motivation,
optimal functioning, and psychological well
being, whereas environmental factors that
thwart these basic needs result in opposite
outcomes (Ryan & Deci, 2000). It is sug-
gested that classroom discipline can lead
to developing an effective classroom man-

agement style which maximizes students’
academic performance and keeps them on
task by developing a sense of responsibil-
ity in them. In doing so, an effective style of
classroom discipline minimizes problems
and disruptions in the classroom (Lewis, et

al., 2008).

e Language learning motivation

Over the past few decades, there has
been a growing interest in exploring learn-
ing motivation to understand why people
learn a second or a foreign language.

The formulation of second language mo-
tivation which was first proposed by Gard-
ner and his associates has inspired a lot of
research in this field. Gardner and Lambert
(1972) suggested that language learning
motivation can be divided into two types;
integrative motivation, and instrumental
motivation, the former is the stimulus for
learners’ further language studies stem-
ming from their desire to communicate or
interact with L2 people or culture and the
latter is the external influences that make
learners study more such as studying Eng-
lish to pass an entrance examination or
having adequate English ability to progress
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Introduction

Motivation is the primary impetus to ini-
tiate second or foreign language learning
and it is the driving force to sustain the
long and often tedious learning process.
For English teachers, students’ motivation
has continually become a major concern
because students’ motivation is critical to
make the process of teaching and learning
more effective.

Teachers are identified as a key fac-
tor in making learning effective and stu-
dents’ learning relies so much on teach-
ers’ instructional behavior. Due to this fact,
students’ learning attitude and learning
motivation are influenced both by their per-
ceptions of what their teachers do in the
class and directly by teachers’ actual be-
haviors (Allen et al., 2006).

Factors such as teachers’ personal char-
acteristics, strategies they use in the class-
room and how well they support and care
for their students all combine to determine
how teachers can motivate or demotivate
their students. Classroom discipline is one
of the most significant issues related to
teacher role and it is clearly of concern not
only to teachers but also to many students
and even parents (Longdon, 1996).

It is evident that motivation for learning
increases when fear in the classroom is
minimized (Boyle, 2000). In a supportive
classroom climate where a teacher cre-
ates an atmosphere of warmth, safety,
acceptance, and genuineness with his or
her students, the students are more likely
become more self-initiated, self-confident,
self-directed, and less anxious learners.
One way to create this atmosphere is to
manage the class appropriately (Lewis,
2001). When teachers act offensively and
coercively, learning is negatively affected
and students report more psychological
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and somatic complaints (Sava, 2002).

InEnglishclasses,classroommanagement
raiseskeyissues,andthebiggestchallenges
EFL teachers face is how to maintain disci-
plinewhiletheyteach(Linse&Nunan,2005).
Ontheonehand, alanguageteachertriesto
be a kind and loving caregiver task master
so that a genuine communication can take
shape in the classroom (William & Burden,
1999). On the other hand, in order for the
instruction to take place, the teacher should
maintain order in his/her classroom.ltis not,
therefore, easy for an EFL teacher to create
thebalance betweenthesetwo, thatis, acar-
ing environment and a controlled one.

Classroom discipline

While one disciplinary view is that disci-
pline is punishment and control (Rowntree,
1981),Harmer(1983)believesthatdiscipline
does not mean punishment applied to mis-
behaving students but refers to a contract
which binds a teacher and a group of stu-
dents together so that learning can be more
effective. According to Lewis (2001), disci-
plineisgenerallyrepresentedaswhatteach-
ersdoinresponse to students’ misbehavior.

There are at least three main approaches to
classroom discipline, each advocating par-
ticular techniques.

Some educationalists argue that in order
to promote responsibility in children, teach-
ers need to develop clear expectations for
student behavior and then judiciously ap-
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(Abstract
The aim of this study was investigating the relationship between Iranian EFL teachers’
classroom discipline strategies and their students’ motivation in learning English as a
foreign language. To achieve this goal, three hundred and seventy-four junior high-school
students completed classroom discipline strategy questionnaire that assessed their per-
ceptions of the strategies their English teachers used to discipline the classroom in terms
of the following six factors: punishment, recognition/reward, discussion, hinting, involve-
ment, and aggression. They also filled in Attitude/Motivation Test Battery that assessed
their motivation towards learning English as a foreign language. The results revealed
that punishment and aggression strategies correlated inversely with students’ motiva-
tion. Discussion, recognition/reward, involvement, and hinting were positively related to
students’ motivation. Further, four strategies - punishment, recognition, involvement and
hinting - could explain more than 20 percent of motivation in learning English as a foreign
language, while punishment was found to be a hindrance to motivation.

Key Words: classroom discipline, EFL, motivation, teachers, strategies
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